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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Tadworth Primary 

Number of pupils in school  410 

Proportion (%) of pupil premium eligible pupils 4.4% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published December 2021 

Date on which it will be reviewed December 2022 

Statement authorised by Justin Kelly 

Pupil premium lead Fiona Prophet 

Governor / Trustee lead Maggie Kippen 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£32, 780 (financial year 
2021-2022) 

Recovery premium funding allocation this academic year £761.25 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£33, 541.25 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 
face, make good progress and achieve high attainment across all subject areas. The 
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 
goal, including progress for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 
social worker and young carers. The activity we have outlined in this statement is also 
intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 
disadvantaged pupils require the most support. This is proven to have the greatest 
impact on closing the disadvantage attainment gap and at the same time will benefit 
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 
improved alongside progress for their disadvantaged peers. 

 To ensure that disadvantaged children are given lots of opportunities to read 
and hear stories in a variety of different contexts and for a range of purposes 
To improve engagement in reading and listening to stories/texts (incl. functional 
– life skills – e.g. recipes), to help narrow the attainment gap between 
disadvantaged and non-disadvantaged pupils for phonics and reading 

 To ensure we identify and target any gaps in maths so that disadvantaged 
children make good progress against their starting points and improve their 
attainment 

 To ensure that disadvantaged children are attending school (on time) and where 
they aren’t, school is making every effort to improve the picture 

 To look for opportunities to develop children’s speaking and listening skills as 
well as their social and emotional wellbeing 

 To enhance pupils’ cultural capital by providing a breadth of experiences 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 45% of disadvantaged children also have SEND (including 3 with EHCPs and 
1 EHCP to be applied for this year). 11% of disadvantaged children are also 
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LAC and have experienced social and emotional issues and lack of 
enrichment opportunities.  

2 

 

Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among many 
disadvantaged pupils. These are evident from Reception through to KS2. As a 
result, attainment among disadvantaged pupils is below that of non-
disadvantaged pupils.  

3 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics than their 
peers. This negatively impacts their development as readers. 

4 Internal assessments indicate that maths attainment among disadvantaged 
pupils is below that of non-disadvantaged pupils.  

5 Assessment, observations and discussions with pupils, families and staff have 
identified social and emotional issues for some of our pupils. In addition 
support at home and life experiences for some of these children is limited.  
This was compounded by the pandemic and time out of school as well as 
limited availability from wider services such as CAMHS. Most of this cohort 
have good attendance however for a small number, attendance is lower than 
for non-disadvantaged pupils. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improvement against areas of need for 
disadvantaged children also identified as 
having SEND 

Children identified as disadvantaged and 
as having SEND have made progress 
against their SMART targets. 

Improved oral language skills and 
vocabulary among disadvantaged pupils.  

Assessments and observations indicate 
significantly improved oral language 
among disadvantaged pupils. This is 
evident when triangulated with other 
sources of evidence, including 
engagement in lessons, book scrutiny 
and ongoing formative assessment. 

Improved phonic knowledge and reading 
attainment among disadvantaged pupils. 

Assessments and observations indicate 
significantly improved phonic knowledge 
among disadvantaged pupils.  

 

End of year assessments show that 
disadvantaged pupils have improved 
their reading attainment and the gap has 
narrowed between these pupils and non-
disadvantaged pupils.  

Improved maths attainment for 
disadvantaged pupils at the end of KS2.  

End of KS2 assessments show that 
disadvantaged pupils have improved 
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their maths attainment and the gap has 
narrowed between these pupils and non-
disadvantaged pupils. 

To continue to support improved social 
and emotional wellbeing for all pupils in 
our school, particularly our disadvantaged 
pupils. 

 

To sustain high levels of attendance for all 
pupils and improved attendance for our 
disadvantaged pupils when 
lateness/attendance is an issue 
(Persistent Absentee (PA) = below 90% 
attendance). 

Sustained high levels of social and emo-
tional wellbeing demonstrated by: 

 qualitative data from student voice, 
student and parent surveys, observa-
tions and end of year reports  

 An increase in participation in enrich-
ment activities, particularly among 
disadvantaged pupils     

 Sustained high attendance for pupils. 
The attendance % of disadvantaged 
pupils is no more than 5% lower than 
the whole school percentage (which 
is normally 95-96%). 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £17,847  

Activity Evidence that supports this approach Challe
nge 
numb
er(s) 
addre
ssed 

Purchase of a 
DfE validated 
Systematic 
Synthetic 
Phonics 
programme to 
secure 
stronger 
phonics 
teaching for 
all pupils.  

Phonics approaches have a strong evidence base that indicates 
a positive impact on the accuracy of word reading (though not 
necessarily comprehension), particularly for disadvantaged 
pupils 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics  

1, 2 
and 3 

Close 
monitoring of 
Children’s 
progress in 
maths against 
Ready to 
Progress 
criteria through 
targeted Senior 
Leadership 
Time and Staff 
INSET training  

There is evidence to suggest that feedback involving 
metacognitive and self-regulatory approaches may have 
a greater impact on disadvantaged pupils and low prior 
attainers than other pupils.  
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback  

 

The DfE non-statutory guidance has been produced in 
conjunction with the National Centre for Excellence in the 
teaching of mathematics, drawing on evidence-based 
approaches:  
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/a
ttachment_data/file/954510/Maths_guidance_introduction.pdf  

4 

Additional 
Teacher 
resource in two 
identified year 
groups  

The gains from smaller class size come from the increased 
flexibility for organising learners and the quality and quantity of 
feedback the pupils receive (see Feedback). 

 

Reduced numbers allow teachers to teach differently – for 
example, having higher quality interactions with pupils or 
minimising disruption. 

EEF – smaller class sizes 

1, 3 
and 4 
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Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £3,130.15 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

First Class @ 
Number – 
delivered in 
groups of 1:4 x3 
p.w. 

Previous data analysis from this intervention being 
delivered in school shows that the vast majority of pupils 
make accelerated progress and go on to meet the 
expected standard in maths at the end of KS2 (at least in 
arithmetic).  

Small group tuition approaches can support pupils to 
make effective progress by providing intensive, targeted 
academic support to those identified as having low prior 
attainment or at risk of falling behind. The approach 
allows the teacher to focus on the needs of a small 
number of learners and provide teaching that is closely 
matched to pupil understanding.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition  

4  

Targeted reading 
support working 
on reading 
comprehension 
skills including: 
BR@P, High 5 
and Reading 
Comprehension 
groups – 
delivered 1:1 or 
in groups of 1:4/5 
maximum. 

We know that on average, disadvantaged children are 
less likely to own a book of their own and read at home 
with family members, and for these reasons may not 
acquire the necessary skills for reading and 
understanding challenging texts. Assessment carried out 
in school following interventions as well as studies in 
England have shown that pupils eligible for free school 
meals may receive additional benefits from being taught 
how to use reading comprehension strategies.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies  

Small group tuition approaches can support pupils to 
make effective progress by providing intensive, targeted 
academic support to those identified as having low prior 
attainment or at risk of falling behind. The approach 
allows the teacher to focus on the needs of a small 
number of learners and provide teaching that is closely 
matched to pupil understanding.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition  

1, 2 and 3  

Oral language – 
ELKLAN trained 
TA delivering 
Speech and 
Language 
intervention to 
identified pupils 

 

There is a strong evidence base that suggests oral 
language interventions provide an additional six months 
of progress over a year. 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions  

 

 

1 and 2  
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YR TAs 
delivering 
Language Link 
Assessment and 
Support  

One to One 
tutoring to 
provide teaching 
for identified 
pupils whose 
education has 
been impacted 
by the 
pandemic/having 
low prior 
attainment  

Including:  

One to One 
Interventions for 
children with 
SEND / Literacy 
For All 
programme 

One to one tutoring – evidence indicates that one to one 
tuition can be effective, providing approximately five 
additional months’ progress on average.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-to-one-tuition  

 

1, 2 and 3 

 
Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £12,564.10 

Activity Evidence that supports this approach Challenge 
number(s) 
addresse
d 

ELSA 
supporting 
specific 
children 
with 
Emotional 
Literacy 
and any 
difficulties 
with  
attendance
. 

 
The HSLW 
works with 
targeted 
families to 
help 

There is some evidence to suggest that disadvantaged 
pupils are less likely to use metacognitive and self-
regulatory strategies without being explicitly taught these 
strategies. Explicit teaching of metacognitive and self-
regulatory strategies could therefore encourage such 
pupils to practise and use these skills more frequently in 
the future. With explicit teaching and feedback, pupils 
are more likely to use these strategies independently 
and habitually, enabling them to manage their own 
learning and overcome challenges themselves in the 
future. Pupils need to be in a position to learn which 
requires them being happy, attending school (on time) 
and being ready to learn.  
 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/metacognition-and-
self-regulation  

 

5 



 

8 

provide 
support 
and advice 
to parents 
and 
children as 
well as 
helping to 
improve 
attendance 
at school. 

 
It is widely recognised that a child’s emotional health and 
wellbeing influences their cognitive development and learning 
as well as their physical and social health and their mental 
wellbeing in adulthood. Targeted support is one of eight 
principles identified as supporting emotional health and 
wellbeing.  

 

See – HM Government document (September 2021) on 
Promoting Children and Young People’s Mental Health and 
Wellbeing – a whole school approach 

1:1 
Therapeutic 
Intervention 
e.g. Music 
Therapy  

so that 
pupil’s 
Social, 
Emotional 
and Mental 
Health 
needs can 
supported 
and as a 
result, they 
are better 
able to 
access 
school. 

It is widely recognised that a child’s emotional health and 
wellbeing influences their cognitive development and learning 
as well as their physical and social health and their mental 
wellbeing in adulthood. Targeted support is one of eight 
principles identified as supporting emotional health and 
wellbeing.  

 

See – HM Government document (September 2021) on 
Promoting Children and Young People’s Mental Health and 
Wellbeing – a whole school approach 
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Targeted 
pupils are 
offered a 
subsidy to 
attend 
lunchtime, 
after school 
and holiday 
clubs as well 
as school 
trips (includ-
ing residen-
tial). 

Ofsted have identified that access to a rich, broad and 
balanced curriculum is a key driver to enhance future life 
chances.  

There is evidence that taking part in physical activities has 
important benefits in terms of health, well-being and physical 
development as well as other potential benefits such as 
improved attendance and academic performance.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity  

5 

 
Total budgeted cost: £33,541.25 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 
and 2020 to 2021 results will not be used to hold schools to account. 

As evidenced in schools across the country, school closure was detrimental to our 
disadvantaged pupils, and they were not able to benefit from our pupil premium funded 
improvements to teaching and targeted interventions to the degree we had intended. 
The impact was mitigated by our approach to maintain a high quality curriculum, 
including during periods of partial closure, which was aided by use of online resources 
such as those provided by Oak National Academy.   

Review of aims from 2020-2021: 

 To try and close the attainment gap in reading and maths between KS2 pu-
pils who are eligible for the Disadvantaged Pupil fund and those who are 
not. We aim for the gap in attainment to reduce in each year group as a re-
sult of targeted intervention.  
Due to COVID-19 performance measures were not reported however from our 
internal assessment, we know that at least 50% of disadvantaged pupils met the 
expected standard at the end of KS2 for R/W/M. The attainment gap did not 
close for all pupils partly due to some children having Special Educational 
Needs but also due to the impact of school closures as a result of COVID-19. 

 To address and improve any attendance issues so that attendance of iden-
tified pupils does not fall below 90% and their attendance is in line with the 
whole school average. 
School worked with disadvantaged pupils, their families and where necessary 
external professionals, to enable identified pupils to attend school during the 
period of school closure (Spring term 2021). Of the identified pupils, 67% 
attended school full or part time. Overall, 89% of the pupils identified as 
disadvantaged had an overall attendance of 90+% during the academic year 
2020-2021.   

 To enable children to be regulated and motivated to learn so that they can 
successfully access the school day and make at least expected progress.  
See comments regarding attendance. School staff also worked with families to 
help them engage with home learning when children were not in school. A sur-
vey, completed by parents regarding the provision of home learning, was very 
positive overall. Our ELSA and HSLW continued to work with pupils and families 
to help them engage in school and learning. Covid restricted activities such as 
residential trips however we were able to carry out some events/trips which all 
disadvantaged pupils attended (where it was offered).  
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 To support any children who have been affected by the COVID 19 pan-
demic eg. through a catch-up programme and to make sure these children 
have access to technology at home or where possible a place in school, in 
the event of any further closures/periods of isolation. 
See comments above regarding attendance during school closure. School also 
made sure that any pupil from this group who did not attend school, had access 
to technology and online learning. Y6 had an additional teacher for 3 mornings 
per week. Although data was not published for this cohort in 2021, internal as-
sessment showed an overall positive picture for attainment. 100% of pupils (who 
were identified as disadvantaged) in KS1 who accessed the ‘Reading Support’ 
programme made accelerated progress and reached the expected standard at 
the end of the year. They also went on to meet the phonics threshold in the Au-
tumn term of Y2 (October 2021).  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 
previous academic year. This will help the Department for Education identify which ones 
are popular in England 

Programme Provider 

White Rose Maths Resources White Rose 

Spellng Shed Ed Shed 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

n/a 

What was the impact of that spending on 
service pupil premium eligible pupils? 

n/a 

 

 


